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Abstract  
Just like any other skill, translation competence can be trained, and the process of translating training involves specific theoretical 
and practical instruction. The starting point of this paper is represented by the assumption that the efficiency of translator training 
is determined not only by circumstances of social, economic, pedagogical, and organizational nature, but also by a variety of  
psychological factors. By being aware of such factors, the professional translator trainer will know how to create a psychological 
climate which is very likely to turn the educational process into a positive experience for the future translators. Qualitative 
research methods are used in order to identify the manner in which trainee translators define their needs, expectations and even 
fears in relation to their own professional development. Starting from the research data, as well as from their experience as 
translator trainers, the authors make a series of methodological suggestions whose relevance goes beyond the context of 
translation teaching, being valid for the process of education in general.  
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1. Introduction  
It is widely agreed that translation, like any other skill, can be trained by means of specific theoretical and 
practical instruction. However, there is something that translator trainers are not always sure of, and that is the 
answer to the following question: how should translation courses be designed and organized so that they would offer 
the students exactly what they need for their prospective career? Unfortunately, there is no unitary answer to this 
question, because, just like in the case of other aspects, translation methodologists have varying opinions in this 
respect. This whole situation gets even more complicated by a paradox. Nowadays, when people tend to specialize 
in as few and as narrow areas as possible, translators are expected to do exactly the opposite, i.e. they are supposed 
to have a very good knowledge of all the domains with which their work interferes. This means that the 
profession involves a lot of pressure nowadays, and this pressure is also felt by the translation students, who, 
consequently, expect to receive solid and complex training meant to enable them to face the challenges of translating 
in the real world. 
In this context, it is obvious that the task of the translation teacher does not consist only in developing in their 
students those skills which underlie the general translation competence, but also in creating a psychological climate 
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which is very likely to turn the educational process into a positive experience for the future translators. Starting from 
this premise, the paper discusses the findings of a research study regarding the manner in which trainee translators 
define their needs, expectations and even fears in relation to their own professional development, and, in close 
connection with these findings, tries to outline a methodological framework for building translation competence in a 
manner which takes account of such psychological factors. 
2. Psychological factors in translator training  
In order to identify the psychological aspects that students themselves consider relevant in the context of their 
training for the translation profession, we conducted a mini-research study based on a questionnaire, where students 
were asked to answer the following questions:  
 
 Which are your fears and worries related to a potential career as a translator? 
 What should a translator course cover in order to make you feel psychologically secure about being a 
translator? 
 What can the translation teacher do in order to help you in this respect? 
 
Since our intention was not to make statistics, but just to arrive at findings which reflect a certain reality, we used 
a methodology which is characteristic of the qualitative type of research. The subjects were represented by the first 
and the second year students in the Translation MA programme at West University of Timisoara, and the answers 
they provided pointed to a wide range of psychological and emotional factors that they perceive as influencing the 
efficiency of their training process. The thorough analysis of the data gathered in this way led to the identification of 
three categories of such factors, categories which are briefly presented below. 
2.1. Anxiety caused by lack of familiarity with various specialized domains 
Almost all the subjects mentioned that their greatest fear as trainee translators refers to the lack of familiarity 
with many of the specialized domains in which they might be expected to work in the future. On the one hand, they 
are anxious that they would not possess the necessary terminology or cultural knowledge that enables them to 
produce a target language text considered functionally appropriate in a certain professional field. Referring to this 
aspect, one student made the following comment I am scared about the time a client will come and ask me to 
translate a type of text which has a cert
and a dictionary does not help me so much. On the other hand, students fear that they might not have the ability to 
render naturalness to the translation they perform, or that the source text might be so difficult that it causes a lot of 
translation problems. 
2.2. Expectations related to acquiring tricks of the trade  
In close connection to the fears caused by the unfamiliar or the difficult character of the text to be translated, 
most of the students also confessed that they expect their teachers to give them the opportunity of acquiring various 
specific skills and knowledge associated with their future profession. In their view, these should 
regard several aspects, such as: a certain amount of theory (for example, types of translations, translation methods, 
stages of the translation process, etc.) and, more importantly, a lot of practice with translations specific to various 
fields of activity; advice regarding professional aspects, such as time management or coping with deadlines; useful 
resources, like dictionaries, databases, terminological instruments; techniques of translation evaluation, etc. The 
subjects even stated the fact that they would like their teachers to be professional translators themselves, because, in 
this way, they could benefit from useful examples from real-life translation practice. 
opinions in this respect, we will quote one subject who considers t
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2.3. Need for psychological support from the translator trainer 
importer of knowledge, our 
safe atmosphere during the training process. Thus, in their 
vast majority, the subjects declared that their worries and fears are more likely to be eased by a translator trainer 
and sustains has an understanding attitude  is both encouraging and 
severe  One of the students even goes positive classroom environment 
the teacher should be supportive, creative and focus on the weak points of the 
students, instead of following a strict, pre-set agenda It seems, therefore, that students perceive their good training 
for the translation career as being dependent not only on the teacher s ability to develop their professional skills, but 
also on the emotional atmosphere created during the process of training. 
3. Integrating psychological considerations into translator education: suggested methodology 
We strongly believe that the manner in which the trainees define the psychological factors that they consider 
important for their development as future translators must be taken into account when teachers decide on the content 
of any professional translation course. As the conclusions discussed in the previous section indicated, students fear 
that they might not  if the training process does not enable them to deal with the 
differences imposed by the actual language use in the various domains that potentially involve translation work. 
What can translator trainers do to help their students in this respect? In very general terms, they should organize the 
educational process in such a way that, on the one hand, it will increase the future translators
to the specific linguistic and structural features characteristic of texts from various domains of activity, and, on the 
other, it will enable them to decide on the best manner of rendering those features into the target language. One way 
in which teachers can achieve this objective is by using the genre as a teaching aid, as it will be briefly explained 
below.  
 
The value of the concept of genre in the context of professional translator training does not represent a novelty, 
since it has been already addressed by various theorists, such as Hatim and Mason (1990), Bhatia (1997) or the 
members of the GENTT (Text Genres for Translation) research team (for example, 
). In Hati 69), genres represent 
conventionalized forms of texts which reflect the functions and goals involved in particular social occasions as well 
. Any genre-based educational approach is focused on the creation of 
meaning at the level of discourse and not the acquisition of lexical or syntactic forms. In other words, by using such 
an approach, translator trainers aim at making their students aware that, beyond the linguistic forms making up the 
text to be translated, there is a higher level of order and patterning in language, and the requirements imposed by this 
higher order must be respected by anyone who wants to function effectively in a certain English language discourse 
community. 
 
By understanding that the linguistic features presented by a text from a certain specialized domain are not 
random, but are greatly determined by conventions, and that these conventions can be internalized, it is very likely 
that translation students will feel more comfortable about the challenges that their future career might involve. 
Consequently, during the training process, translator trainers should guide their students in the adoption of a holistic 
approach, in which, first of all, they identify the socio-cultural context that is relevant to the text to be translated, on 
the one hand, and for the target text, on the other, and, then, establish the value of the individual structural elements 
in relation to their initial findings. Starting from a series of methodological suggestions that have guided us in our 
practice as translator trainers (e.g. Adab 1996, Stolze 2009), in what follows, we will describe the holistic approach 
mentioned above in terms of four stages, which do not necessarily form a sequence, but are all valid simultaneously, 
even if not to the same extent.  
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3.1. Situational considerations of the source and the target texts 
A good understanding of the socio-cultural background in which a certain text was produced, and a parallel with 
the situation in which its translated variant is meant to function represent important premises for the production of 
an appropriate translation. 
 
The future translators should be guided to pay attention to details about the specialized domain to which the 
source text belongs, its producer and the readership for which it is intended. Stolze (2009: 138) points out that the 
period when the text was produced may also be of relevance, because, for instance, an older technical text generally 
requires different knowledge regarding terminology in comparison to a report on the most recent scientific 
developments in a certain field. Similarly, translators must perform an initial evaluation of the possibility that the 
target situation might present some cultural differences, either in its concepts or in its form. Even the specific 
structure  or linear organization  of the source text should be compared to that of a typical text belonging to the 
same category in the target culture, because, on the basis of this comparison, the translators decide whether they 
have to reorganize the information in the source text or even omit part of it. 
 
This first stage plays an essential role in making the students feel comfortable in relation to the text to be 
translated, however difficult or unfamiliar it might be. Starting from the relevance that each of the elements 
mentioned above will bear to the task of translating the texts, and from the knowledge that they themselves have in 
this respect, the future translators decide whether they are capable of translating the text or whether further research 
is needed. 
3.2. Research stage 
If the previous stage leads to the identification of certain translation problems (for example, of structural, 
terminology or cultural nature), the translator must start doing some research. According to the specific needs of the 
translation situation, the research activity may take various forms, such as analyzing parallel texts, searching the 
Internet, consulting a glossary of terms, an encyclopedia, or even talking to a specialist in the field. 
 
During this stage, teachers help their students develop the ability to acquire the necessary reference sources, a 
skill which is essential for producing high quality translations. The translator should come back to the research stage 
at any point during the translation process, whenever he/she considers it necessary. 
3.3. Target text production 
At this stage, the translators are supposed to make decisions and choices taking into account the social 
characteristics and educational background of the intended reader, the domain-specific expertise of the target reader, 
the genre and communicative purpose of the target text and the fact that scholars and researchers may wish to 
consult the document many years after its publication, for informational and/or comparative purposes. 
 
In order to create in their students the self-confidence that is so important for the achievement of a high level of 
performance, translator trainers must offer them practice and guidance with regard to several aspects of target text 
production. Firstly, students must be made aware that, when the source and the target cultures present institutional or 
conceptual differences, the translator is expected to use such equivalents that make the translation functionality in 
the target context. Then, they must know that the recognized target equivalent represents the translation solution in 
the case of the domain specific terms; however, if such an equivalent does not exist, an additional explanation might 
be given. Finally, as regards the various syntactic and lexical patterns which represent genre conventions, the target 
norms must be always used, independent of the forms in the source variable. 
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3.4. Assessment of the translated variant 
It is important that future translators should understand the essential role played by translation revision, which is 
meant not only to check whether their work is linguistically accurate, but also whether it accurately conveys the 
information inherent in each unit of translation. In other words, translator trainers should constantly insist on the fact 
that, once the translator has a complete version of the text, s/he must systematically work through both the source 
and the target texts with a view to assessing the quality of the translation. If necessary, the translators might ask a 
native speaker of the target language  or even a fellow-translator  to read their text, because another person, who 
has not seen the source text, could bring a greater degree of objectivity, free from any source text / source language 
interference or expectations. 
 
This stage of translation assessment, although sometimes neglected, represents a sine qua non condition for 
anybody who really wants to do a good job as a translator, because, as Adab (1996: 34
context, evidence of lack of revision is not acceptable, and a final text has to read as though it had originally been 
written in the target languag . 
4. Conclusion 
By giving the students' training based on the correlation of the linguistic features of their communicative 
functions, teachers raise the future reness in connection two various subtle issues, which could 
otherwise be neglected and might turn into translation errors. It is obvious that translator trainers cannot offer their 
students practice with regard to each and every problem that they might encounter in their future career. However, 
what they can do is to organize the translation course in such a way that, as Wills suggests (1996: 6), it should 
motivate the student toward his field by making him find out for himself the manner in which the learning of 
translation goes together with a translation in the real world And, as the research and the theoretical evidence 
presented in this paper clearly indicates, the quality of the emotional environment created during the professional 
translator training process is essential for the achievement of this objective. 
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